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Contextualized Learning Assessment Tool: Its Acceptability
and Its Effect on the Reading Competencies of Grade 6
Learners in an Inclusive School

Ken-Bee B. Dacusin
Polytechnic University of the Philippines
Department of Education, Schools Division Office of Manila
kenbee.bangca@deped.gov.ph

Abstract

This study aims to determine the acceptability of a contextualized
researcher-made learning assessment tool and its effect on enhancing the
reading competencies of Grade 6 learners at Valeriano E. Fugoso Memorial
Elementary School (VEFMES). The researcher employed quantitative
research through the use of different tools, such as the Philippine Informal
Reading Inventory (PHIL-IRI), in determining the initial reading competencies
of 142 Grade 6 pupils. Using the scores and background of the learners,
the researcher developed a contextualized learning assessment tool. To
determine the level of acceptability of this tool, the researcher collected
descriptive assessments from 34 teacher-respondents using the Adopted
LRMDS Educational Soundness General Evaluation Checklist. A reading
assessment was also administered to the learners using the contextualized
researcher-made learning assessment tool. Based on the findings, the level
of acceptability of the researcher-made contextualized assessment tool was
Moderately Acceptable with a weighted mean of 4.17. This means that the
tool is considered effective for assessing the reading competencies of grade
6 pupils, although there is still potential for enhancement. The level of reading
competencies of the pupils, as measured using the Phil-IRI, indicated that
the majority, with 96 or 67.61% of the pupils, were at the instructional level.
Instead, it is noticeable that the majority of the pupils’ reading competencies
were independent, with 129 or 90.85% of the population. The difference
between the means is -9.69, indicating that the contextualized assessment
yielded higher learner scores on average. Lastly, it is recommended to use a
contextualized learning assessment tool for reading assessments.

Keywords: contextualized learning assessment tool, inclusive school,
Philippine Informal Reading Inventory (Phil-IRI) Diagnostic Assessment Tool,
reading competence, MAELT

INTRODUCTION

Reading competence is a foundational skill that enables learners to access
knowledge, communicate effectively, and participate meaningfully in society. It involves
not only decoding written text but also constructing meaning and applying understanding
across contexts. In the context of inclusive education, reading becomes even more critical
because learners come from diverse linguistic, cultural, and socio-economic backgrounds.
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Therefore, assessment tools must reflect these differences rather than rely solely on
standardized measures.

In the Philippines, the Philippine Informal Reading Inventory (Phil-IRl) is widely
used to assess reading proficiency at the beginning of the school year. While this tool
provides valuable baseline data, it may not always capture the contextual realities of
learners, particularly those enrolled in inclusive schools. For Grade 6 learners, the passages
are largely expository and science-based, which may disadvantage students whose lived
experiences differ significantly from the text content.

The Department of Education already acknowledges the pressing concerns of
teachers with regard to reading literacy of the learners, which resulted in the issuance of
DepEd Order No. 173, s. 2019. It was shared that the national assessments reveal that
there are numerous early-grade learners who are struggling to meet the needed learning
standards in language, literacy, and numeracy. The memorandum also mentioned that
the low scores of the pupils in English, Math, and Science are a result of gaps in learners’
reading comprehension. Many students cannot comprehend mathematical and science-
related problems because these are written in the English language. This is similar to the
results of an international large-scale assessment framework, which includes a contextual
questionnaire. This means that the context is anchored in the real-world context of students.

Large-scale assessment results have consistently shown that Filipino learners
struggle in reading proficiency. However, beyond reporting low scores, it is necessary to
examine whether the format, language, and contextual relevance of assessment tools
contribute to these outcomes. Learners who are unfamiliar with the structure or context of
standardized assessments may underperform—not necessarily due to lack of skill, but due
to lack of contextual alignment.

Furthermore, test development is considered one of the many roles of the teacher.
It is one of the indicators in the Philippine Professional Standards for Teachers. Taking
into consideration the various factors affecting students’ low reading competencies, the
researcher recognized the importance of the appropriateness of the assessment tool to
evaluate students. Recognizing this gap, DepEd has intensified its literacy initiatives,
focusing on early childhood and integrating comprehension into curricula from kindergarten
through Grade 3. Under DepEd Order No. 35, s. 2016, there was a directive to contextualize
both instructional and assessment materials to the cultural and linguistic backgrounds of
learners.

With this, the researcher was prompted to conduct a study that involves the
development and evaluation of a contextualized, researcher-made learning assessment
tool designed for Grade6 pupils in Valeriano E. Fugoso Memorial Elementary School
(VEFMES), Philippines. The researcher chose this public elementary school as the research
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locale since this institution is an inclusive school for learners living at Manila Boystown
Complex, catering to various types of students, including special learners. Looking at this
corner, the researcher developed a test that includes real-life context significant to these
learners. By embedding the evaluation instrument in the cultural and educational context of
learners, it aims to move beyond rote testing into meaningful comprehension assessment.

To support the ideas and variables existing in this study, the researcher considered
two theories that laid the foundation for the conduct of this research. Since this study
aimed to assess the level of acceptability of the proposed contextualized researcher-made
learning assessment tool and determine the effect of using this learning assessment tool
in improving the reading competencies of the grade 6 pupils, the researcher employed the
(1) Transactional Reading Theory and (2) Situated Learning Theory.

Transactional Reading Theory was proposed by Louise Rosenblatt in 1970.
As cited by Margaret (2017), this theory emphasizes that reading comprehension is not
solely derived from the text itself but emerges from the transaction between the reader
and the text. Meaning is constructed as readers bring their prior knowledge, experiences,
emotions, and cultural background into the reading process. Thus, comprehension varies
depending on the reader’s lived experiences. Rosenblatt identified two primary reading
stances: the efferent stance, which focuses on extracting factual information, and the
aesthetic stance, which emphasizes personal and emotional engagement. Importantly, this
theory underscores that readers make meaning through connections such as text-to-self,
text-to-text, and text-to-world.

In the context of this study, Transactional Reading Theory provides the theoretical
justification for contextualized assessment. If comprehension is influenced by learners’
background and experiences, then assessment tools must allow students to activate those
experiences rather than restrict them to unfamiliar or culturally distant content. Therefore,
the contextualized researcher-made learning assessment tool was designed to reflect
learners’ lived realities, enabling a more authentic demonstration of reading competence.

Situated Learning Theory. Situated Learning Theory, developed by Lave and
Wenger (1991), asserts that learning occurs through participation in meaningful social
and cultural contexts. Knowledge is not abstract and detached; rather, it is embedded
in authentic activities, social interaction, and community practices. Learners construct
understanding when tasks mirror real-life situations and when knowledge is applied
within a recognizable environment. This theory introduces the concept of community of
practice, where individuals develop skills and understanding through shared experiences
and common goals. Learning, therefore, becomes more meaningful when it is situated
within familiar cultural and social contexts.
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Inthis study, Situated Learning Theory supports the premise that assessment should
not be isolated from learners’ real-world experiences. By embedding reading tasks within
familiar community contexts, the proposed assessment tool situates comprehension within
meaningful scenarios. This reduces contextual barriers and allows learners—patrticularly
those in inclusive settings—to demonstrate competence without being disadvantaged by
unfamiliar content.

Since the primary aim of the study was to assess the level of acceptability of
the contextualized researcher-made learning assessment tool and to determine the effect
of using this learning assessment in improving the reading competencies of the grade 6
pupils, the theory was applied to the idea that learning is promoted through context. The
proposed contextualized learning assessment tool used community practices in presenting
stems of questions. Teachers went beyond the construction of traditional assessment by
focusing on an assessment that covers real-life situations and the application of knowledge
in an authentic way. In the context of this study, since the researcher intended to gather
information from an inclusive school, teachers may craft an assessment tool where their
learners can relate to and share their personal experiences.

The researcher used these contextualized learning assessments to determine
the reading competencies of the Grade 6 pupils. This means developing real, relevant,
and relatable contextualized learning assessments so students can activate their prior
knowledge and ideas when answering assessments.

Limitations of the Study

This study focused on assessing the level of acceptability of a contextualized
researcher-made learning assessment tool. To achieve this, the researcher collected data
from responses from the two groups of respondents. The first group, consisting of one-
hundred forty-two (142) Grade 6 pupils, enrolled in the school year 2024-2025. These
pupils were randomly selected from the total population of the learners from six sections.
These learners took both reading assessments, Phil-IRIl and a contextualized researcher-
made learning assessment tool.

The second group of respondents was considered the assessor/validator of the
researcher-made tool. The researcher included thirty-four (34) English teachers in Valeriano
E. Fugoso Memorial Elementary School (VEFMES), Philippines, during the School Year
2024-2025. The researcher also consulted one (1) Assessment Development Supervisor.
This respondent holds a position where she leads the creation and implementation of
assessments for various purposes.

Since the study focused on developing a contextualized learning assessment tool,
the researcher limited the research locale to an inclusive public elementary school only. This
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means that the school caters to learners with an identified significant profile. The school is
located in Marikina; however, it is owned by the government of Manila. Manila Boystown
Complex caters to learners who are indigent boys, girls, and elders. These profiles of the
pupil-respondents served as the basis for the researcher in developing the test items that
are contextualized based on their experiences, surroundings, and real-life context. The
development of the test item also supports the inclusive advocacy of the school.

Despite research rigor, limitations exist. First, the study was conducted in a single
inclusive public elementary school. While this setting was intentionally selected to align
with the contextualized nature of the assessment tool, the findings may have limited
generalizability to other schools with different demographic, linguistic, or socio-cultural
profiles. Thus, external validity may be constrained. Second, although random sampling
was applied to select pupil-participants, the sample was drawn from one academic year
only. Variations in cohort characteristics across school years may produce different
outcomes, which limits broader generalization. Third, the contextualized researcher-
made assessment tool, despite undergoing expert validation and reliability testing, may
still be subject to measurement error. Because the test items were developed based on
the learners’ specific context, performance gains may partly reflect contextual familiarity
rather than purely improved reading ability. Fourth, the absence of a control group limits
the ability to establish strong causal inference. Although a significant difference was found
between assessment tools, external variables—such as concurrent classroom instruction
or supplementary reading activiies—may have influenced learner performance. Lastly,
the study covered only one academic year; therefore, long-term effects of contextualized
assessment on sustained reading development were not measured.

MATERIALS AND METHODS

This chapter describes all the methods that the researcher used in processing
the research. The parts described research designs, description of the respondents and
sampling method used, the tool for gathering data, the procedures followed for data
collection, and the appropriate statistical tool employed in the data analysis.

This study aimed to assess the level of acceptability of the proposed contextualized
researcher-made learning assessment tool and determine the reading competencies of the
grade 6 pupils in using this tool. To do this, a quantitative research approach was used to
treat the data gathered. Sreekumar (2023) defined this approach as studying a sample of
the population by gathering numerical responses from the individuals. The data gathered
were treated with the appropriate statistical tool depending on the purpose of the study;
it could be comparing, determining relationships, or simply describing the data. Since
the research assessed the level of reading competencies of the learners, a quantitative
research approach is appropriate. To be specific, different quantitative research designs
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were used to treat the data gathered from each research question. For statements of
problem numbers 1 and 2, a descriptive research design was utilized. Aggarwal and
Ranganathan (2019) mentioned that this design aims to provide descriptions of the
variables without any use of causal statistical tools. Since the researcher only aimed to
describe the level of acceptability of the assessment tool as described by the respondents,
as well as the reading competencies of the pupils based on the two assessment tools, a
descriptive design was used.

On the other hand, the researcher employed a comparative research design for
determining the significant difference between the levels of reading competencies as
measured by the two assessment tools. Since the researcher determined whether the
pupils’ scores in reading assessments lead to significant changes based on the two
different tools, this design is appropriate to be used.

Research Locale

The researcher collected responses from two groups of the population to reveal the
necessary data for the study. The population of the study included all Grade 6 pupils and
their reading teachers at Public Elementary School under the Division of Manila, Philippines
during the 2024—-2025 school year. The total number of Grade 6 pupils is approximately N =
217, while the teacher population comprises T = 34 reading instructors responsible for the
targeted grade level and one (1) assessment supervisor.

In assessing the level of acceptability of the proposed contextualized researcher-
made learning assessment tool, the researcher sought assessments from teacher-
respondents and an Assessment Development Supervisor. The teacher-respondents
were English teachers from a public elementary school. Thirty-four (34) teachers
participated in this study. These teachers are handling elementary pupils and teaching
in an inclusive school. Furthermore, the researcher also consulted one (1) Assessment
Development Supervisor. This respondent holds a position where she leads the creation
and implementation of assessments for various purposes.

On the other hand, the researcher also gathered data from Grade 6 learners, who
were the subject of the study. These pupils were enrolled in an Inclusive Public Elementary
School in Marikina City located at the eastern border of Metro Manila, Philippines. This
school provides inclusivity since it features the following initiatives: originally established as
Manila Boys Home in 1947 to provide education and shelter for homeless, neglected, and
impoverished boys in Manila. In July 1949, the facility was moved to a larger 23-hectare
site in Parang, Marikina, now known as the Manila Boys Town Complex (MBTC), to
accommodate the growing number of beneficiaries. Over time, the institution began to also
cater to orphaned and abandoned girls, broadening its scope of support and inclusivity.
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This foundational mission underscores a long-standing commitment to inclusivity and
support for marginalized groups.

Manila Boystown is a residential care center for indigent boys, girls, and the
elderly. It is located in Marikina but is being operated by the Manila local Government.
It provides shelter, care, and even rehabilitation centers for abandoned and neglected
children, children in conflict with the law, the elderly, homeless individuals, and mentally
and physically challenged individuals. Since VEFMES is located inside the Boystown,
children who are the beneficiaries of this facility are currently enrolled in school. The
school established special education classes on July 6, 1993, to assist street children who
struggled to keep up with regular academic tasks due to their challenging backgrounds.

Following Creswell & Creswell (2018) and using educational sampling guidelines
(e.g., Krejcie & Morgan), the researcher determined: (1) For teachers: with a small total
population (T = 5), the entire population was sampled, yielding n = 34 teacher-respondents.
(2) For pupils: using Slovin’s formula in a confidence level of 95% and a 5% margin of error
for N =217, the calculated sample size was approximately n = 142 pupils. Total Population
Sampling for teacher-respondents: all Grade 6 reading teachers in the district participated,
reflecting the intentional choice given the small, bounded population and one assessment
supervisor. Simple Random Sampling for pupil-participants: the learners have an equal
chance of being selected in the study.

Using total population sampling for teachers ensures that every instructor involved
in the intervention provides valuable feedback, thereby strengthening the acceptability
data. For pupils, stratified random sampling ensures diversity across proficiency levels,
aligning with the study’s goal of assessing tool effectiveness across a range of learners.
Drawing from standardized formulas (e.g., Krejcie & Morgan) and adjusting for real-world
constraints (attendance, ethics), the researcher achieved a sample balance between
statistical validity and practical feasibility.

This study was conducted ontwo groups of respondents. First, for pupil-respondents,
these children were the Grade 6 learners enrolled in an Inclusive Public Elementary School
in Marikina City. The grade 6 pupils consist of regular pupils and the learners from the
Manila Boystown Complex. Since the research locale, Inclusive Public Elementary School,
is located inside the facility of Manila Boystown Complex, they mainstream set of learners
by including the children. For school year 2024-2025, there were six (6) sections, namely
Agwe, Apolaki, Bathalla, Habagat, Kabunyan, and Mapulon. Looking at the profile of the
pupil-respondents, the majority of the pupils were at the exact age of a grade 6 pupil, from
11 to 12 years old. Some pupils were overage from 14 years old and above, with a great
chance of these pupils coming from the Manila Boystown Complex. Most of the learners
were female, with 77 or 54.23%, while 65 or 45.77% were males. Based on the survey,
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115 grade 6 pupils speak Tagalog, while 15 learners speak llokano, and only 12 of them
can speak Bisaya. The researcher also found out that 119 respondents were non-working,
while there were 23 learners who were working students.

On the other hand, the researcher also included assessor respondents, particularly
teachers and one Assessment Developer Supervisor, in assessing the level of acceptability.
Teachers are handling English classes in a public elementary school. Based on the profile
of the teachers, most of them are middle-aged adults, with an age range of 31-40. There
were 8 or 22.86% of the total respondents who were males. While there were 27 or 77.14%
were females. In terms of their positions, Teacher Il comprised the largest group, with
13 respondents, representing 37.1% of the total. Secondly, those holding the position
of Teacher |, comprising 11 respondents or 31.4% of the total number of respondents.
Following this, Special Education Teacher | ranked 3rd with 7 respondents, accounting for
20.00% of the total population. Master Teacher | had 3 respondents, representing 8.57% of
the total, placing them in rank 4. It is also noticeable that most teachers are continuing their
professional development since they are currently enrolled in graduate studies.

The Assessment Developer Supervisor was sourced from a private company
specializing in the creation, development, and quality assurance of various assessment
tools. The researcher specifically sought an assessor with expertise in contextualization.
The private company employs practices that emphasize the design of contextualized
assessment tools. They create contextualized assessments and share these tools with
private and public schools.

Instrumentation and Data Analysis

The researcher utilized two different research tools to collect data among the
respondents, as follows: (1) Adopted LRMDS Educational Soundness General
Evaluation Checklist. This survey questionnaire was used to determine the level of
acceptability of a contextualized researcher-made learning assessment tool. It is one
of the evaluation tools of the DepEd-LRMDS for quality assurance of the teacher-made
assessment. The researcher used this assessment tool as prescribed by the school LR
Coordinator and the Division’s supervisor. Moreover, based on the description of the
assessment tool (section 10.1 Guidelines and Processes for LRMDS Assessment and
Evaluation), soundness specification provides emphasis on the underlying emphasis
that each person finds identity, meaning and purpose in life through connections to the
community, to the natural world and spiritual values such as compassion and peace, this
tool is appropriate since the study’s context is inclusivity, which require connectedness to
learners’ profile. The contextualization and culturally relevant principles of the checklist and
study were aligned with the targeted goal of this research.
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The level of acceptability of the proposed contextualized researcher-made learning
assessment tool will follow the indicators below:

Scale Limits Verbal Interpretation
5 4.20 - 5.00 Highly Acceptable (HA)
4 3.40-4.19 Moderately Acceptable (MA)
3 2.60 —3.40 Acceptable (A)
2 1.80-2.59 Fairly Acceptable (FA)
1 1.00-1.79 Not Acceptable (NA)

(2) Test Questionnaire (Contextualized Researcher-Made Learning
Assessment Tool). This instrument was used to test the reading competencies of Grade 6
pupils in English. In determining the reading profiles of the pupils, the researcher used the
data from the Screening Test for Grade 6 for the yearly conducted reading assessments
adopted through the Philippine Informal Reading Inventory (PHIL-IRI). The reading profile
of the students was categorized using the indicators below:

Test Scores Verbal Interpretation
0 Non-reader
1-7 Frustration
8-13 Instructional
14 and above Independent

Moreover, based on the identified least mastered reading skills of the learners,
the researcher developed a contextualized learning assessment tool. The profile of the
learners served as the basis of the research in writing the content of the examination.

Before being administered to the respondents and subjects of the study, the
research instruments underwent processes of validation. The researcher first obtained
the advisor’s consent regarding the validity of the study’s instruments and sought
comments and feedback from three experts to assess the instrument of the study. The test
questionnaire underwent the validation process from a research expert, an English school
administrator, such as a coordinator/master teacher, and an Assessment Development
Supervisor. Also, the researcher adopted the survey instrument validation rating scale in
the study of Oducado (2020). This validation instrument was anchored on the evaluation
tool set forth by Good and Scates (1972), content validity by Polit and Beck (2004, 2006),
and the Cultural Equivalency Model for Translating and Adapting Instruments by Chavez
and Canino (2005).

This study developed and assessed the level of acceptability of a contextualized
researcher-made learning assessment tool and determined its effect on enhancing the
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reading competencies of Grade 6 learners in one elementary school in the Philippines. The
data collection methods were done through test questionnaires for learners and survey
questionnaires for teachers. The data gathering procedures consisted of the following
actions: (1) The preparation of the instruments and approval of their use. The researcher
ensured that these tools underwent validation from the experts. Afterwards, (2) Before
distributions, the researcher secured relevant documents for data gathering. One is the
consent form distributed to the parents or guardians of the pupils, allowing their child
to participate in the administration of the test. Second is the letter sent to the division
superintendent and principal of the inclusive school for data collection among learners
and teachers. (3) The distribution of the instruments was performed after approval and
permission from the concerned individuals. This was done through a face-to-face modality
at the convenience of the participants. (4) The data were retrieved by the researcher and
tallied using the template provided by the statistician. The raw file was sent to the expert
for analyzing.

RESULTS AND DISCUSSION

The study attempted to assess the level of acceptability of the proposed
contextualized researcher-made learning assessment tool and to determine the
competencies of the grade 6 pupils in reading using the two different tools.

1. The level of acceptability of the assessment tool as rated by the teacher-
respondents.

Table 1
Level of Acceptability of the Assessment Tool as rated by the Teacher-Respondents

Verbal

Indicators Mean .
Interpretation

1. The content of the learning resource is accurate
and reflects the ways in which knowledge is 3.70 MA
conceptualized within the domain.

2. Supports learners’ deepening of knowledge within the

content domain. 4.16 MA

3. Presents controversial issues with balance and
fairness and in accordance with the DepEd curriculum 4.23 HA
policies, where these apply.

4. Uses language and symbols of the content domain
and its ways of representation, and support learners in 4.20 HA
developing and using them.
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14.
15.
16.
17.
18.
19.
20.

21.

22.

23.
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Indicators

The following are used correctly and appropriately:
- terms and expressions

- symbols and notations

- diagrammatic representation

- graphical representation

Assists the learner with identifying and differentiating
between different points of view and perspectives
presented

Uses text data in ways that are real to life/authentic for
learners.

are not over simplified or trivialized.

make sense to learners within their imaginary or real
world

are realistic within the relevant context.

enhance learners’ social capital — their knowledge of
how the world works and how to make a way in it

Reflects the learner profile for (an agreed group of
priority grade/year levels/strands) agreed curriculum
priority area

Presents the same idea to — learners in multi/multiple
directional modes

*visual text (e.g. pictures, diagrams)

*verbal (written) text

symbolic representations

oral (spoken) text

both static and dynamic images

Learning objectives are made explicit to learners

The target learners are clearly identified (academic
level/technical ability/demographics addressed)

The learning resource structures information content
in order to scaffold learners learning

The learning resource provides an opportunity for
learners to obtain feedback either within or outside the
learning content

Pre-requisite knowledge/skills are clear with
connections to prior and future learning

Mean

417

4.20

4.73
4.44
4.78
4.67

4.64

4.35

3.43

3.40
4.80
4.30
3.42
3.40
4.15

414

4.15

4.18

3.42

Verbal

Interpretation

MA

HA

HA
HA
HA
HA
HA

HA

MA

HA
HA
MA

MA
MA

MA

MA

MA
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Verbal
Interpretation

Indicators Mean

24. The learning resource stands alone and reflects an
awareness of the varying educational environments
in which learning sequences and resources may be
used.

4.24 HA

Overall Weighted Mean 417 MA

Based on the results presented above, the assessment of the level of acceptability
of the proposed contextualized researcher-made learning assessment. The assessment
resulted in an overall weighted mean of 4.17, which is interpreted as Moderately Acceptable.
This means that the tool was perceived as acceptable but with room for enhancement.
Based on the data, it is notable that twelve (12) indicators received an assessment of
Highly Acceptable (HA), representing half of the total number of indicators. A remarkable
assessment was seen in the indicator number 7 Uses text data in ways that are real to life/
authentic for learners, with a weighted mean of 4.73, indicator number 9 make sense to
learners within their imaginary or real world with a weighted mean of 4.78 and indicator
number 10 are realistic within the relevant context received a weighted mean of 4.67. These
indicators support the idea of the crafted contextualized learning assessment, highlighting
the integration of the real-life context of the participants. There were ten (10) indicators
who received a moderately acceptable rating, suggesting that although these indicators
were acceptable for the respondents, these aspects of the assessment tool could still
be improved. Only two indicators were considered acceptable by the respondents. The
results imply that the assessment tool could be improved by including visual and symbolic
representations among the items. This also indicates that the proposed contextualized
learning assessment tool may need further development on its structural content.

2. The level of reading competencies of the learner-respondents as measured
by the assessment tools.

Table 2

Level of Reading Competencies of the Learner-Respondents as Measured by the
Assessment Tools of the Philippine Informal Reading Inventory (Phil-IRl) Diagnostic
Assessment Tool

Proficiency Level Number of Learners Percentage
Independent 8 5.63%

Instructional 96 67.61%
Frustration 38 26.76%
100.00%
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Scores Range Proficiency Level
1-7 Frustration
8-14 Instructional
15-20 Independent
Average Score () 9.57
Proficiency Level Instructional

The level of reading competencies of the learner-respondents as measured by the
assessment tools using the Philippine Informal Reading Inventory (Phil-IRI) diagnostic
assessment tool. As shown in the table, out of 142 respondents, a very high proportion
of 96 learners (67.61%) fall under the instructional category of proficiency level, which
demonstrates that most learners are developing their reading skills but may still require
support to reach full mastery. However, 38 learners (26.76%) fell under the frustration
category, which suggests the need for targeted intervention as they demonstrate beginning-
level reading competencies. Further, only 8 learners (5.63%) reached the independent
level of proficiency, as it reflects a small portion of learners who exhibit strong and proficient
reading abilities. The data imply that while most learners are on their way to achieving
reading proficiency, there remains a considerable percentage at the emerging level who
may benefit from remedial reading programs or differentiated instruction. The relatively
low percentage of learners at the advanced level highlights the opportunity to strengthen
reading instruction to further elevate learners’ comprehension and fluency. Similar results
were found in the study of Tolibas (2025), assessing the reading skills of intermediate
grade learners (Grades 4 to 6) in a public school in Tacloban using the Phil-IRI. The results
indicated that learners were at an instructional (Progressing) level across all levels. The
result calls for a need for reading intervention to improve the reading competencies of the

pupils.
Table 3

Level of Reading Competencies of the Learner-Respondents as Measured by the
Contextualized Researcher-made Learning Assessment Tool

Proficiency Level Number of Learners Percentage
Independent 129 90.85%

Instructional 13 9.15%
Frustration 0 0.00%
142 100.00%
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Scores Range Proficiency Level
1-7 Frustration
8-14 Instructional
15-20 Independent
Average Score () 17.89
Proficiency Level Independent

The level of reading competencies of the 142 learner-respondents as measured
by the contextualized researcher-made learning assessment tool. The majority of the
respondents belong to the independent proficiency, which obtained 129 or 90.85, indicates
that a high level of reading competency among the learners, with most demonstrating
strong comprehension and mastery of the skills measured by the assessment tool. Further,
only 13 or 9.15% of the learners fall under the instructional proficiency level, which suggests
that the learners are still in the process of strengthening their reading skills, and notably
that none of the learners were categorized as frustration proficiency level, which indicates
that all students have surpassed the initial stages of the reading development.

On the other hand, the results imply that the majority of the learners possess
advanced reading competencies when assessed using the contextual tool, and only a small
portion may benefit from supplemental support. This also suggests the effectiveness and
alignment of the contextualized tool with the learners’ actual reading proficiency levels. A
contextualized learning assessment was developed in the study of Dinoy (2024) to improve
the reading performance of Grade 5 pupils. Despite efforts by educational authorities, such
as DepEd, to address the issue, problems persist, with a significant number of students
failing tests and assessments, and some being labeled as frustrated readers. To address
this, educators must innovate teaching strategies and materials, often resorting to using
materials several grade levels below to accommodate struggling readers. The study
results indicate that integrating contextualized learning materials significantly improves
the reading performance of Grade 5 learners. This conclusion is based on the noticeable
improvement in reading scores from pretest to posttest after implementing these materials.
The strategy not only enhances reading skills but also boosts the confidence of struggling
readers, helping them perform better in English. The findings suggest that using tailored
reading materials is an effective method to support learners in achieving essential reading
competencies.
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Table 4

T-test between Pre-Reading Assessment and Contextualized Reading Assessment
Variables

Difference

Variable SD bet. Means t Value Sig

Reading Competencies Tool

Pre-Reading Assessment 11.49 1.57 -9.69 -29.45 | 0.000
Contextualized Reading 5118 362
Assessment

The results of the independent sample t-test conducted to determine whether
there is a statistically significant difference between the mean scores of the Pre-Reading
Assessment and the Contextualized Reading Assessment in evaluating the reading
competencies of the learner-respondents. The mean score in the Pre-Reading Assessment
was 11.49 with a standard deviation of 1.57, while the mean score in the Contextualized
Reading Assessment was significantly higher at 21.18 with a standard deviation of 3.62.
The computed difference between the means is -9.69, indicating that the contextualized
assessment yielded higher learner scores on average. The t-value of -29.45 and the
significance level (p-value) of 0.000 indicate that the difference between the two means is
statistically significant at the 0.05 level. This means that the improvement in scores from the
pre-reading to the contextualized assessment is unlikely due to chance. The dissertation
of Lengacher (2015) assessed two instructional designs, namely contextualized instruction
and non-contextualized instruction, comparing the level of reading skills of the students. He
mentioned that a low level of literacy demands teachers to innovate instructional strategies
to address the gaps of many students in low reading literacy. However, the normalized
gain in achievement demonstrated significance for contextualized courses, indicating that
students in these courses showed greater improvement in reading skills compared to non-
contextualized courses. The study revealed a significant difference in persistence rates, with
students in the contextualized course showing higher rates of successful course completion
compared to non-contextualized courses. Based on the results, the study suggests that
presenting a contextualized intervention to developmental reading students has value and
may be beneficial for their reading achievement and course completion rates. The study
also provides suggestions in the field of contextualized reading intervention.

CONCLUSIONS

Results of the study revealed that the level of acceptability of the contextualized
assessment tools is found acceptable by the respondents. The respondents found it
useful or appropriate, but some aspects need improvement. The results show that areas
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requiring further enhancement included the multi-modal aspect, visual, and images in
the test construct. The way respondents viewed the proposed learning assessment tool
indicates that it is appropriate for assessing students who are relevant and contextual to
them. Teachers may opt to utilize the developed material or create their own based on the
profile of their learners. It can also be concluded that pupils are instructional readers when
assessed using a PHIL-IRI assessment tool. This means that using this type of assessment
material, pupils have basic reading skills that can be improved by considering factors that
might affect pupils’ scores. The assessment tool, although it was used to diagnose the
current reading level of pupils, provided an idea of the necessary support and changes
to be tailored by the teachers to help the pupils. Further, the students are classified as
independent readers through contextualized assessment tools. This means that readers
have demonstrated a high level of reading competency in understanding a text on their
own. The assessment tool was designed to include texts that are relevant to pupils’ real-life
context, culture, experiences, languages, or environment. This helped the pupils answer the
test that contained meaningful, relatable, and contextualized context. On the other hand,
there is a significant difference between the levels of reading competencies as measured
by the two assessment tools. The use of a contextualized assessment tool is higher than
the PHIL-IRI assessment. This means that pupils have high reading competencies using
a contextualized assessment. It is not because of the chance or probability but due to the
design of the contextualized assessment. Since students can relate to the text or content of
the assessment tool, they are more comfortable and able to answer the questions from the
assessment. The pupils can understand the texts by connecting their experiences, culture,
or environment when answering. This supports the idea that contextualized assessment
can enhance the reading competencies of the pupils.

RECOMMENDATIONS

The researcher-made contextualized reading assessment tool should be
encouraged for utilization for any reading assessments, activities such as formative reading
assessments or summative reading. Teachers may opt to utilize the developed material or
create their own based on the profile of their learners. Likewise, teachers are encouraged
to create more contextualized assessments or materials since the results indicate a high
level of acceptability in terms of their relatability. This will greatly help in incorporating
real-world and students’ experiences. Teachers are also recommended to design reading
materials and assessments that reflect real-life scenarios and are culturally relevant to
the students, since contextualized assessments highlight the integration of students’
real-world context. Use stories, articles, and activities that resonate with the students’
environment and experiences to make learning engaging. School heads may also plan for
professional development that equips teachers with strategies for identifying reading gaps
and implementing contextualized assessment or reading interventions for students. Lastly,
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future researchers should broaden the scope of the study. They should include other tests
to determine the validity of the developed tool for a more reliable result and data.
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