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Abstract

A prototype Values Education courseware was developed in 
this study to use it as supplementary learning material to sharpen 
the moral reasoning skills of grade 8 students. The prototype 
courseware was designed according to the higher-order thinking 
skills of Bloom’s Taxonomy of educational objectives, which are 
barely reflected in the existing Values Education curriculum of the 
Philippines public schools. After having subjected the courseware 
to formative and summative evaluation by content and instructional 
design experts in Values Education, philosophy of education, 
educational psychology, curriculum studies, and educational 
technology and by target end users, a quasi-experimental analysis 
revealed that the use of the courseware resulted in significant 
improvement of student-participants’ moral reasoning skills. Thus, 
problem solvers who want critical thinking skills for problem-solving 
could significantly increase their abilities for the said task given the 
suitable assistive methods, tools, and training.

Keywords: moral reasoning, educational technology, courseware, 
Values Education, character education, critical thinking

INTRODUCTION

Values Education is an indispensable component of education in all 
countries, even if its substance and form often significantly vary from one 
culture to another. Despite this, different versions of Values Education across 
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cultures overlap as it is usually “based on values and virtues, designed to 
encourage certain moral and ethical characteristics in individuals” (Mill, 2022). 
In the Philippines, Values Education was once a mere and obscure part of the 
subject areas in the basic education curriculum, until it was developed into and 
taught as a separate subject area at the secondary level of schooling in 1989 
(Quisumbing, 1994). Philippine Values Education was then crafted to inculcate 
pre-selected values in schoolchildren, an approach that finds support in 
Berges-Puyό’s (2021) philosophy of Values Education. In 2002, the Philippine 
Department of Education (DepEd) introduced the so-called Makabayan values, 
which were similarly designed to instill the values of devotion to God, patriotism, 
environmentalism, and humanism (maka-Diyos, makabayan, makakalikasan, and 
makatao). These four core values became the moral educational standards of the 
Philippine Department of Education (DepEd) for teaching Values Education in the 
Philippines (Ignacio, 2017). The subject would later be reconstructed to guide 
the students to find the Aristotelian path to living a virtuous life. Such a goal is 
expressly embedded in the DepEd’s curriculum guides titled Gabay sa Kurikulum 
ng Edukasyong Secondary ng 2010, Edukasyon sa Pagpapahalaga, Unang Taon 
(Guide to the Secondary School Curriculum of 2010, Values Education, First Year 
level) and Gabay sa Pagtuturo ng Edukasyon Pagpapahalaga 11 (Guide to the 
Teaching of Values Education 11). In 2015, the DepEd renamed the subject, and 
hitherto it is called Edukasyon sa Pagpapakatao (roughly, this may be translated 
as “education on how to conduct oneself as a human being”). It may be noted that 
the current pedagogical approach in Philippine public school Values Education 
remains wanting in exercises for critical thinking. Instead of training students to 
critically address evaluative problems (e.g., moral problems, ethical issues), it 
instructs students to adopt pre-selected values that may be questioned only for 
argument’s sake, i.e., cannot be rejected (Muega, 2012). On this, Wringe (2006) 
reminded that values ought to be subjected to critical examination. 

A simple set of rules will not suffice to make a good case for moral 
education because rules could change depending on the force of circumstances 
surrounding them (Wringe, 2006). Hirst (1999) said that an ethically good life 
is defined by sustained rationality. The advancement of reason carries the 
development of rational values (e.g., open-mindedness, honesty) for one to count 
as a morally good person or someone who is both an individual and a member 
of his/her society (Milvain, 1996). In the Philippine education system, there is a 
discernible paucity of evidence that Values Education is aptly and mainly designed 
to develop the moral reasoning abilities of schoolchildren.

Moral matters that are inextricably linked to the advancement of 
civilization require well-informed and -thought answers. Thus, an education that 
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seeks to develop students’ moral character ought to promote reflective thinking 
(Arthur et al., 2017). The critical search for viable solutions to moral problems is of 
utmost importance (Bebeau, 1995, In Bebeu et al., 1995), especially when values 
like freedom, life, social justice, and peace are the ones that are at stake. The 
kind of values education in view here jibes with the character education in which 
the tension between conflicting virtues is resolved using analytic and reasoned 
thinking (Arthur et al., 2017) 

Departing from the current practices in Values Education in the Philippines, 
Muega (2008) proposed the use of moral reasoning templates for decision-making 
or problem-solving. Such a device was developed to sharpen the moral reasoning 
skills of the students of Values Education. Muega’s approach is premised on the 
belief that students of Values Education should learn to analyze critical concepts, 
reflect on moral matters, resolve ethical issues, and make well-informed decisions 
when addressing moral predicaments or dilemmas (Kilpatrick, 1992; Straughan, 
1982). Muega (2006) said that just like in Science and Math education, reflection, 
problem-solving, and discourse in Values Education should be defined by 
critical thinking and reasoning. Zeidler and Keefer (2003) similarly held Muega’s 
dialectical view that discourse in Values Education is instrumental in developing 
the student’s ability to approach evaluative matters rationally. 

In sum, a form of Values Education oriented toward teaching critical 
thinking for effective evaluative problem-solving consists of contents and 
exercises that are determined by intellectual values such as open-mindedness, 
disciplined thinking, humility, and curiosity (Wilson, 2017). 

Thinking and Technology in Values Education

Cultivating human reason contributes substantially toward improving the 
quality of human life (Hirst, 1999). As an aim of Values Education, the rational 
faculty could be developed by deploying a program specially designed to sharpen 
the ability of the students to engage in evaluative problem-solving (Milvain, 1996). 
The last three levels of the revised version of Bloom’s taxonomy (Anderson & 
Krathwol, 2001) benefit this project. This was demonstrated in Eber and Parker’s 
(Fall 2007) work, where student learning was assessed using Bloom’s idea of 
higher-order thinking. 

The dilemma approach plays a vital role in a form of Values Education 
that primarily seeks to develop students’ ability to address evaluative problems. 
The exercises in view could be taught in the traditional educational setting. 
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Nevertheless, it is best to complement classroom activities with digital technology 
that could be made readily accessible to students in various regions of the country.

In this study, multimedia courseware was developed to facilitate the 
optimization of students’ learning of critical thinking in Values Education. The 
courseware developed in this research was “an e-lecture or virtual lecture” 
(Monsakul, 2008, p.5) that could be used as an alternative or complement to 
the existing learning materials in Values Education. The device is interactive in 
form; hence, it is not far removed from the learning engagements that happen in 
real space and time. Currently, various courseware materials are being used in 
various basic education curriculum subject areas. Espiritu (2006) found that the 
value impact of technology integration in education translates into substantial 
pedagogical support. For instance, Montienvichienchi and Melis (2006) reported 
that using courseware could readily rectify students’ errors in learning. George-
Palilonis and Filak (2009) thus said that the inclusion of technological learning 
devices is a potent innovation for advancing student learning. 

THEORETICAL FRAMEWORK

Figure 1
Theoretical Framework
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The authors of this article developed a prototype Values Education 
courseware for high school students. It was designed to determine the learners’ 
performance before and after using the device. The study sought to identify the 
major elements that constitute an effective courseware for moral reasoning in 
Values Education. The elements constituting a Values Education courseware on 
students’ moral reasoning were studied using Roblyer’s (2006) courseware design 
model and the revised Taxonomy of Bloom (Anderson & Krathwol, 2001) as frames 
of reference. Figure 1 is the schematic presentation of this study’s theoretical 
framework. It shows that its primary goal was to direct values instruction toward 
developing students’ critical thinking skills.

Educational technology theories were considered, such as the combined 
schemas of Dale’s (1969) Cone of Experience and Dick and Reiser’s (1989) 
(cited in Molenda et al., 2002) instructional design model, to enhance retention 
and transfer of learning through the courseware. To ensure rigor in the moral 
reasoning exercises, the humanistic learning perspective was employed, such as 
the one espoused by Hoffman (1970) (in Papalia, 2010) on the Cognitive Sense 
of others or the concept of Jack Mezirow (1991) on Transformational Learning 
and Muega’s (2008) reflective decision-making template needed in the evaluation 
and processing of moral issues. The following hypothesis was tested:  There 
are significant differences between the mean moral reasoning scores of student 
groups before and after exposure to the Values Education courseware. 

MATERIALS AND METHODS

The study used an exploratory sequential multi-methods research design to 
develop the courseware. The investigation focused on the conceptualization, design, 
and preliminary testing of the courseware for public Filipino grade 8 students. The 
courseware was aligned with Go’s (2010) new commercial product development and 
with De Hoog et al.’s (in Gustafson, 2001) rapid prototyping model for constructing 
instructional materials using technology. Its development was guided by two important 
instructional design theories: Dale’s (1969) Cone of Experience and Gagne’s 9 events 
of instruction (Gagne et al., 1992, in Adriano, 2012). Roblyer’s (2006) essential qualities 
of courseware material were also used in the construction of the courseware, based on 
the following criteria: (1) instructional design and pedagogical soundness; (2) content; 
(3) user flexibility; and (4) technical soundness.

To find other elements that constitute effective courseware for Values 
Education for high school students during the formative evaluation of the courseware, 
content analysis of relevant materials and consultation with content experts and 
instructional designers were conducted. The content experts consisted of tertiary 



[6][6] Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

professors from the areas of Values Education, Educational Technology, Educational 
Psychology, and Curriculum Studies all of whom were interviewed to inform the 
development of the courseware. Master’s students in education also participated in 
the focus group discussion for the same purpose.

In compliance with the general research ethics Principles of “Non-maleficence 
and Beneficence” and “Respect to a Person” based on the 2013 Universal Declaration 
on the Helsinki Ethical Principles for Medical Research Involving Human Subjects 
(PHREB, 2017), forms on informed consent for the respondents who were 18 
years old and above were prepared. Parental permission and the child’s assent for 
respondents who were minors were prepared and were duly accomplished by parents 
and respondents, respectively.  Appropriate informed consent was also secured from 
the older group of respondents.  These forms served as requirements before the 
respondents could proceed as participants. The “informed consent” protocol aimed 
to “provide sufficient information so that a participant can make an informed decision 
about whether or not to enroll in a study or to continue participation” (PHREB, 2017).

Quasi-experimentation method was employed to test the ability of a selected 
group of public high school students to engage in moral reasoning. Before it was 
used, content experts and instructional designers subjected the courseware to pre-
evaluation. It was then field-tested among public high school students and further 
evaluated by content experts and instructional designers. The study was conducted in 
a computer-equipped public high school in Quezon City, Philippines. The field testing 
took over an hour and was administered to a high-achieving group of grade 8 high 
school students.

Teachers and students of Values Education from another high school in 
Quezon City served as summative evaluators of the final version of the courseware. 
Only items that passed the evaluation of experts and target learners were used. A 
before-and-after quasi-experiment procedure was employed to test the effects of the 
courseware on the students’ moral reasoning skills. Students were subjected to a 
pretest and a posttest to determine their performance before and after exposure to 
the instructional material. Respondents were students enrolled in the top section of 
grade 8 students in Quezon City. The pretest and posttest were given to a class of 50 
students, who were grouped into three. Data were collected for three months.

The same open-ended questionnaire that presented a moral reasoning 
situation was used to measure the students’ moral reasoning skills before and after 
the introduction of the courseware. The raters evaluated the students’ moral reasoning 
skills in terms of the following: (1) clarity and precision of language (30%); (2) strength 
of evidence (30%); and (3) consistency of reasoning (40%). To analyze results during 
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the formative and summative evaluation of the courseware, transcript analysis tools 
(TAT) (content analysis tables, charts, and graphs) were used to examine the data.

For the quasi-experiment, the data collected were analyzed using (a) a t-test 
for correlated samples (to test the hypothesis that there were significant differences 
between the change in moral reasoning scores before and after participants were 
exposed to the courseware) and (b) Kendall tau b and W Coefficients of Concordance 
to test the agreement of the moral reasoning scores among the raters.

Elements Constituting a Courseware for Moral Reasoning in Values Education 
for Grade 8 Students

A jury of experts from the areas of Values Education, educational psychology, 
curriculum and instruction, educational technology, and the Filipino language and 
user (student) evaluators (during one-on-one interviews and FGD) were consulted 
in selecting the topics that were included in the courseware. The analysis of the 
data was anchored on a set of elements of sound courseware. These elements are 
instructional design, skill in crafting the prototype, material flexibility, and program 
effectiveness (Roblyer, 2006). Before it was finalized, select educators also assessed 
the developing courseware using Roblyer’s (2006) questionnaire. The courseware 
development was also informed by Vygotsky’s (1978) (in Papalia, 2010) social learning 
convention for facilitating brainstorming among the student groups as they devise 
solutions to problems in a given ethical situation and present the group analysis in 
class. Dale’s (1969) cone of experience, sounds, colors, game simulation, discussion, 
and assessment also guided the modification of the courseware into a culturally and 
gender-sensitive and age-group receptive tool concerning content and design (e.g., 
visual effects, animations).

To make the courseware more engaging for the target age group of 14-year-
old learners, the following were included in the courseware: (1) conventional multiple-
choice questions with feedback for all answers; (2) game simulations to apply theories 
discussed; (3) off-line discussion among student groups to incorporate the potent 
social learning environment in honing students with moral reasoning skills; and (4) 
familiar teenage day-to-day stories to concretize discussions. Filipino, which is 
the language of the EsP, was adopted as the medium of instruction and learning in 
the courseware. To further facilitate the development of the courseware, the rapid 
prototyping and product development conventions of Gagne and Dick, and Reiser (in 
Adriano, 2012), Go (2010), and De Hoog et. al. (in Gustafson, 2001) was also applied.

The shortlist of courseware contents was based on concepts that could 
be categorized under Bloom’s higher-order thinking skills of application, analysis, 
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synthesis, and evaluation, as well as those that fall within the scope of values 
clarification and values analysis approaches in Values Education.

During the FGD with master’s students in education, it was observed that 
designing a courseware in Values Education for Philippine high schools is something 
novel. Making courseware materials culture-sensitive and learner-type adaptive is also 
something new. A culturally contextualized courseware titled “Ito ba Talaga ang Trip 
Mo? Unang Hirit Tungo sa Mapanimdim na Pagdedesisyon” (Is this Really What You 
Want? First Step Towards Reflective Decision Making) was constructed for this study. 
As narrated above, utmost diligence was exercised to ensure that the instrument is 
sensitive to the prevailing circumstances (i.e., interests, language, experiences, etc.) 
of Filipino teenagers in the Philippines.

Prototype Values Education Courseware 

Figure 2
Courseware Homepage

The design and layout of the courseware were enhanced using images 
and colors and guided by considerations like interactivity and landscape to make 
the application more appealing to its intended users. The courseware front page 
was constructed for this purpose, as evidenced by Figure 2. The figure shows the 
homepage with navigational buttons, with the middle right side leading to the brief 
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description of the courseware with route-finding instructions, then the start button to 
begin the lessons.

Figure 3
Sample Chapter Format

In Figure 3, the buttons aligned horizontally just above the lower margin 
comprised the major parts of the courseware, namely, the Introduction (Panimula), 
Chapter 1 (Kabanata 1 About Being Educated and Being Good), Chapter 2 (Kabanata 
2 about the Different Approaches to Being Good), Chapter 3 (Kabanata 3 about the 
Template for Reflective Decision Making), and the Long Quiz for all the topics discussed. 
Note that all Chapters still comprise their assessment of the topics discussed. The 
Bibliography followed the buttons for the main parts of the courseware for published, 
unpublished and online sources of the course topic, theories, and concepts discussed 
and of online images used and then the button titled “Tungkol sa Amin” (“About Us”) 
corresponding to pertinent information about the general project description, the 
author of the courseware, the advisers, and the technical support. The buttons near 
the lower margin were uniform for all pages, including those for the assessment part 
for Chapter 3 (which is a simulated game) of the courseware.

The format for all three (3) chapters was the same (see Chapter 1 in Figure 
3 below). It started with the topic (Paksa), followed by the learning objectives (Mga 
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Layunin), then by the actual lesson discussions (Aralin), then by the Chapter Summary 
(Buod), and, finally, by the assessment (Pagsusulit). Each page also had an audio 
control to set the volume at the desired loudness or remove it. After the volume control 
tool, there was a button for navigating to the first, last, or previous pages and a stop 
button. 

All previous features demonstrated elements of good instructional design 
and pedagogical soundness. The courseware allowed the user, under an appropriate 
amount of physical dexterity, to gain a high degree of control over the presentation rate 
for forward and backward movement and branching upon request and in providing a 
comprehensive teaching sequence. The description button also enabled the user to 
see how the program works. The program also demonstrated a matching of content 
and required curriculum objectives, a match between the teaching strategy and 
student needs and levels, and the grounding of the material on accepted methods. 
The courseware description button (Deskripsiyon) included the description of the 
courseware and the learning objectives of the entire course. The learning objectives for 
the courseware were supported by the learning objectives of the individual chapters 
and are further dealt with in the chapter lesson proper (Aralin).

The courseware was flexible enough such that the student can navigate in 
it easily. The design also included feedback for correct answers, which facilitates 
learning and develops the students’ ability to evaluate their own answers. The 
technical soundness of the program was also recognized when the raters navigated on 
and tested the courseware, i.e., consistency in loading, any breaking of the program, 
ability to perform as the screen says, ability to work on the desired platform, and 
ability of its animations and video to work as described.

The courseware was initially constructed in the study using Adobe Action 
Script program to make the application interactive through animation using audio, 
video and games.  Adobe Flash Player was used to view and play the courseware. 
However, because of the Flash Player’s end of life in 2020, the possible replacements 
for the Adobe Flash Player used in the study, as recommended by programmers, 
include HTML5, WebGL, and WebAssembly (Burman, 2021) which could be subject 
to further testing. 

Briefly, the distribution of topics by chapter, under each theme, were as 
follows:

(a) Values Clarification Theme: (a) Kabanata 1 (Chapter 1) – Pagpapakaedukado 
at Pagpapakabuti (The Principles and Models of Being Educated and Being Good); 
and, (b) Kabanata 2 (Chapter 2) – Mga Pamamaraan sa Pagpapakabuti (Approaches 
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to Goodness). (c) Values Analysis Theme: Kabanata 3 (Chapter 3) – Template ng 
Mapanimdim na Pagdedesisyon (Template for Reflective Decision Making).

FINDINGS AND DISCUSSION

Significant Difference between the Pretest and Posttest Moral Reasoning 
Performances of High School Students before and after Exposure to the 
Values Education Courseware 

Table 1
Pretest and Posttest Raw Scores of Groups by Rater

Student
Groups

Student Output Scores From: Ave.
Pretest-
Posttest
Diff.

Rater 1 Rater 2 Rater 3

Pretest Posttest Diff* Pretest Posttest Diff* Pretest Posttest Diff.*

Group 1
Group 2
Group 3
Group 4
Group 5
Group 6
Group 7
Group 8
Group 9
Group 10
Group 11
Group 12
Group 13
Group 14
Group 15
Group 16
Group 17

80
80
40
30
30
60
60
80
80
95
85
91
60
30
85
85
60

65
75
65
89
68
68
75
68
75
65
73
75
71
82
88
65
60

-15
-5
25
59
38
8
15
-12
-5
-30
-12
-16
11
52
3
-20
0

88
80
70
60
65
85
90
95
75
100
98
96
88
60
95
75
70

80
98
98
98
98
96
80
95
78
80
93
96
98
96
98
80
91

-8
18
28
38
33
11
-10
0
3
-20
-5
0
10
36
3
5
21

88
40
43
20
20
45
60
35
42
79
25
60
20
18
65
60
60

95
80
83
74
96
90
53
86
62
91
100
94
95
76
87
89
62

7
40
40
54
76
45
-7
51
20
12
75
34
75
58
22
29
2

-5.33
17.67
31
50.33
49
21.33
-0.67
13
6
-12.67
19.33
6
32
48.67
9.33
4.67
7.67

Averages      66.53      72.18	             81.76      91.35	     45.88        83.12

Overall Average Pretest Score						          64.72

Overall Average Posttest Score					          82.22

*Diff.= Difference = Posttest – Pretest          Overall Average Posttest-Pretest Difference: 17.49

There were significant differences between the pretest and posttest scores 
of at least two of the four raters’ scores. Table 1 shows the raw scores given by 
the three raters on the pretest and posttest outputs of each of the seventeen (17) 
student groups in section 1 of grade 8. The difference between the pretest and 
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posttest scores by student group under each rater was also computed. Thereafter 
the mean differences per student group by rater were calculated. Results indicated 
that the mean differences varied, ranging from 50.33 to -5.3. Overall average 
pretest and posttest difference figured to 17.49. 

The computed t-test for the pretest and posttest scores (Table 2) of the 
three raters indicated a significant difference between students’ moral reasoning 
scores (from at least two raters) before and after exposure to the courseware.

Table 2
Summary of t-test Results of the Three Raters

Description of Data Presented
RESULTS from each Rater

Rater 1 Rater 2 Rater 3

Average Mean Score Difference (per point) 5-6 9-10 37.24

t value -0.920 -2.314 -5.940

Interpretation Not significant SIGNIFICANT SIGNIFICANT

When the consistency in the ratings of evaluators was checked, it was 
only in the pretest when the results closely compared.  

Table 3
Summary of the Kendall Tau Bivariate Comparisons for the Pretest

BIVARIATE COMPARISONS OF CONCORDANCE

RATER 1 RATER 2 RATER 3

RATER 1
0.692

SIGNIFICANT at 0.01
0.482

SIGNIFICANT at 0.05

RATER 2
0.692

SIGNIFICANT at 0.01
0.357

SIGNIFICANT at 0.01

RATER 3
0.482

SIGNIFICANT at 0.05
0.357

SIGNIFICANT at 0.01

Table 3 summarizes the results of the Kendall Tau bivariate analysis of 
concordance for two raters at a time for the pretest. The Kendall W computation 
of concordance across all raters yielded a similar result. The computed X2 value 
of X2 > 36 with df=16 is greater than the critical value 32 at 99% confidence 
level (based on the table of Critical Values for Chi-square Distribution), indicating 
high consensus among the raters concerning the moral reasoning scores during 
the pretest. The posttest results elicited questions on factors that could have 
contributed to the discordance in the raters’ scores for student groups’ posttest 
performances. One issue cited was that the wide deviation in the posttest scores 
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vis-à-vis the pretest scores could confirm that the courseware indeed affected the 
students’ performances. 

One common observation is that student groups that used to be the 
lowest performers in the pretest ended up being the highest in percentage 
increases in scores in the posttest. One of the implications of this observation is 
that there could be factors, in addition to intelligence, that enabled the students 
to effectively use their moral reasoning abilities. One of these factors could be 
the affective faculty, which allows the person to empathize and/or sympathize, 
as Hoffman (in Straughan, 1990) suggested. This indicates the need to include 
everyday experiences in Filipino Values Education courseware if one agrees that 
the effect plays a vital role in evaluative problem (e.g., moral issue) solving. Another 
implication is that the different appeals used in instruction may have some roles in 
motivating students at different achievement levels. It may be a common notion 
that high achievers generally use their cognitive skills more than their affective 
skills in decision-making and vice versa for low achievers. Thus, since the 
courseware may be regarded as one employing a lot of affective and emotional 
appeals, such as the use of vicarious learning experiences in all chapters and the 
use of reflection and altruistic emotions as methodologies in problem solving, 
the resource may be more appealing, and, thus, more motivating to learners who 
generally employ more of their affective faculties than their cognitive abilities in 
solving problems. This inference is another subject of validation in future -studies 
on the same topic.

CONCLUSIONS AND RECOMMENDATIONS

Rightly, Brown (in Macleod & Tappolet, 2019) argues for the cultivation of 
intellectual virtues, habits, and dispositions, which are all competencies whose 
deployment will certainly increase the likelihood of problem solvers being able 
to address their concerns more effectively, especially in Values Education (Beale, 
2019). This study responds to the weak emphasis on developing critical problem-
solving competencies in Values Education not only in the Philippines but also in 
other parts of the world, as was reported in the research of Thornberg and Oğuz 
(2013). The present generation of young students lives in an era where access 
to information has developed at an unimaginably rapid pace. Nonetheless, 
such development by no means guarantees that every piece of information 
that young people could quickly retrieve, especially from cyberspace and other 
digital platforms or sources, is trustworthy. The ubiquitous warning against the 
proliferation of falsehoods and twisted truths in today’s world has been vigilantly 
sustained in various educational venues. However, it is odd that even adults would 
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continue to fall for pieces of information or their thoughts that they could have 
otherwise rejected had they subjected them to disciplined scrutiny or evaluation. 

The findings in this study indicate that problem solvers who are wanting in 
competencies for critical problem solving could significantly sharpen their abilities 
for the said task given the proper method, tools, and training. At this juncture, 
it is expressly argued that critical thinking is a vital component of a good case 
of Values Education. This finds explicit support from Beale (September 2019), 
who maintained that teaching reflective thinking is a necessary condition of high-
quality Values Education. Note that the substantive aptness of the courseware 
developed and used in this study resides in the contents determined by the 
intellectual values (e.g., analytic, reasoning, interpretive abilities) that are typically 
associated with values clarification and values analysis approaches to Values 
Education. This observation could further be deployed to support the view that 
Values Education can only heed the principle of spiral progression if it is mainly 
interested in teaching higher-order thinking for evaluative problem solving. While 
the same set of higher-order thinking skills may be taught from one level to the 
next higher stage of learning in Values Education, unlike the mere transmission 
of pre-selected moral values or doctrines, the learning of critical and reflective 
thinking, just like in Math and Science, could easily be crafted into a progressively 
more and more challenging intellectual activity in Values Education.  

The functionality of lessons from this study may be tested on other 
existing coursewares, especially those in the formal and empirical sciences. For 
instance, the use of social learning environment in assessing and redesigning 
culturally sensitive and age-group-receptive material may be examined in the 
coursewares. Similar but age-appropriate Values Education courseware for other 
grade levels and college students should be developed to establish continuity in 
spirally progressive learning in Values Education. 

The development of examination (paper-based or computer/internet-
based) materials to test the moral reasoning skills of job applicants in both public 
and private offices may also be done in future investigations. A follow-up study 
must be conducted using a more quantitative and true experimental design with 
a bigger sample size with more expert evaluators of student performances. The 
role of specific features and appeals of the courseware to the learning process 
and in motivating learners and the conditions needed to maximize learning must 
also be investigated. A longer time of student exposure to the material in follow-
up studies with true experimental design negotiated with host institutions for 
instrument validation is also suggested. Ongoing and enduring technical and 
financial linkages with the government, private sector, and civil advocates of 
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sustainable Values Education could be forged to strengthen a possible national 
program for values. If the use of courseware is institutionalized, performance 
standards employed in the monitoring and evaluation of public high schools in 
terms of learners’ acquisition of moral reasoning skills must be developed. A new 
method of instruction for the Values Education course, i.e., treated not as a minor 
but a regular subject, just like Science and Mathematics, in the school curriculum, 
must be promoted by advocates of Values Education. Finally, teacher-users of 
educational technology must design and construct similar tools to augment 
existing instructional content and methodologies in Values Education. 

Although the study provides significant insights, follow-up confirmatory 
studies with larger sample sizes across different regions to validate the 
courseware’s effectiveness on a broader scale is highly recommended. A study on 
the long-term impact assessment of the courseware on students’ moral reasoning 
and critical thinking skills is also suggested.  It shall involve a longitudinal study of 
cohort groups to assess whether the observed improvements are sustained over 
time.  The use of HTML5, WebGL, and WebAssembly in the new versions of the 
courseware may be explored.  Other more popular platforms may also be tested.  
The application should have multi-platform accessibility like downloadable apps 
for mobile phone and other gadgets (laptop and tablets, etc.) aside from the 
browsers.  All of these are often used by grade 8 students, the generation of 
learners referred to as the digital natives from the Generation Z or post-millennials.

REFERENCES

Adriano, C. (February 11, 2012). Materials Development for Distance Education 
(lecture slides and notes).

Anderson, L. W., & Krathwol, D. (2001). A Taxonomy for Learning, Teaching, and 
Assessing: A Revision of Bloom’s Taxonomy of Educational Objectives. 
Longman.

Arthur, J., Kristjἀnsson, K., Harrison, T., Sandeerse, W., & Wright, D. (2017). 
Teaching Character and Virtue in Schools. Routledge Taylor & Francis 
Group. Retrieved on September 30, 2022 from 

	 https://www.book2look.com/embed/9781317441311

Asmawi, A., & Razak, R. (April 2006). The instructional design evaluation of a 
courseware of a Malaysian virtual university. Malaysian Online Journal of 
Instructional Technology. Universiti Malaya.



[16][16] Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

Beale, J. (September 24, 2019). The role of critical thinking in Values Education. 
The Tony Little Centre: Innovation & Research in Learning. Retrieved on 
September 30, 2022 from 

	 https://cirl.etoncollege.com/the-role-of-critical-thinking-in-values-
education/ 

Bebeau, M.J.  (1995). Developing a well-reasoned response to a moral problem 
in scientific research. In Bebeau, M.J., Pimple, K.D., Muskavitch, K.M.T., 
Borden, S.L., & Smith, D.H. (1995). Moral Reasoning in Scientific Research: 
Cases for Teaching and Assessment. Indiana University Bloomington.

Berges-Puyó, G. (2021). A Value and Character Educational Model: Repercussions 
for Students, Teachers, and Families. Journal of Culture and Values in 
Education. 4(1), pp. 100-115. https://doi.org/10.46303/jcve.2020.7

Bloom, B., Krothwohl, D.R., & Masiah, B.B. (1964). Taxonomy of Educational 
Objectives: The Classification of Educational Goals. Handbook II: The 
Affective Domain. David McKay Company.

Bureau of Secondary Education-Department of Education. Edukasyon sa 
Pagpapahalaga (2011 July 12). Retrieved on July 12, 2011 from 

	 http://www.bse.ph/index.php/edukasyong-pagpapahalaga.html

Burman, A. (January 1, 2021). Adobe Flash Player is history now, top browsers 
to end support. Adobe Flash Player is history now, top browsers to end 
support (dnaindia.com)

Cooper, S. (n.d.). Jack Mezirow’s 1997 Transformational Learning. Retrieved on 
February 15, 2012 from 

	 http://www.lifecircles-inc.com/Learningtheories/humanist/mezirow.html 

Dale, E. (1969). Audiovisual Methods in Teaching (3rd ed.). Holt, Rinehart and 
Winston, p. 108.

Department of Education (June 4, 2010). DepEd Memorandum Order No. 76: 
Policy Guidelines on the Implementation of the 2010 Secondary Education 
Curriculum.

Department of Science and Technology. The Courseware Project (2014, March 15). 
Retrieved on March 15, 2014 from http://www.courseware.dost.gov.ph/

Dick, W., & Reiser, R. (1989). Planning Effective Instruction. Engelwood Cliffs, NJ: 
Prentice-Hall.



[17][17]EDUCATION REVIEW 2024  |  Volume XIII  |  Issue 1EDUCATION REVIEW 2024  |  Volume XIII  |  Issue 1
© 2024  |  ISSN 2546-0730 (Online)  |  ISSN 1908-8701 (Print)© 2024  |  ISSN 2546-0730 (Online)  |  ISSN 1908-8701 (Print)

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

Eber, P.A., & Parker, Trent S. (2007). Assessing Student Learning: Applying Bloom’s  
Taxonomy. Human Service Education. 27(1), 45-53.

Espiritu, L. D. (Sept. 2006). ICT Integration: a Roadmap for Philippine Educational 
Institutions. 2nd ICT in Basic Education Congress.

Gagne, R. M., Briggs, L. J., & Wager, W.W. (1992). Principles of Instructional 
Design (4th ed.). TX: Harcort Brace Jovanovich College Publishers.

George-Palilonis, J., & Filak, J. (2009). Blended learning in the visual 
communications classroom: Student reflections on a multimedia course. 
Electronic Journal of e-Learning. 7(3), 247-256.  

Go, J., & Escareal-Go, C. (2010). Fundamentals of Marketing in the Philippine 
Setting. Josiah and Carolina Go Foundation.

Gustafson, K.L. (C. 2001). Survey of Instructional Development Models. NY: Eric 
Clearinghouse on Information Resources.

Hirst, P.H. (1999). In Halstead, J.M., & McLaughlin, T.H. Education in Morality. 
Routledge.

Hoffman, M. (1970). Moral Development. In P.H. Mussen (Ed.), Carmichaels’ 
Manual of Child Psychology. Wiley.

Ignacio, Frency Q. (Oct. 31, 2017). DEPED’s Core Values: An Insight. Sun Star 
Pampanga. Retrieved on January 12, 2018 from 

	 https://www.pressreader.com

Kagawaran ng Edukasyon, Kawanihan ng Edukasyong Secondarya, Sangay 
sa Pagpapaunlad ng Curriculum (Abril 2010). Gabay sa Kurikulum ng 
Edukasyong Sekondari ng 2010, Edukasyon sa Pagpapahalaga, Unang Taon.  

Kilpatrick, W.K. (C. 1992). Why Johnny Can’t Tell Right from Wrong? Simon & 
Schuster.

Levin, J., Fox, J.A., & Forde, D.R. (2009). Elementary Statistics in Social Research 
(11th ed.). Pearson Education South Asia Pte.

Macleod, C., & Tappolet, C. (Eds.). (2019). Philosophical Perspectives on Moral 
and Civic Education: Shaping Citizens and Their Schools. Routledge 
Taylor & Francis Group. 

Mezirow, J. (1991). Transformative Dimensions of Adult Learning. Jossey-Bass.



[18][18] Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

Mill, S. (2022). Mapping the Moral Geographies of Education: Character, Citizenship 
and Values. Routledge Taylor & Francis Group. Retrieved on October 1, 
2022 from 

	 https://www.routledge.com/Mapping-the-Moral-Geographies-
o f - E d u c a t i o n - C h a r a c t e r- C i t i z e n s h i p - a n d - Va l u e s / M i l l s / p /
book/9781138300828

Milvain, C. (1996). Moral reasoning as part of a primary school programme. 
Analytic Teaching and Philosophical Praxis. 17(1), 17-28. 

Molenda, M., Russell, J. & Smaldino, S. (2002). Instructional Media and 
Technologies for Learning. Merrill Prentice Hall.

Monsakul, J. (2008). Higher Education E-Learning Courseware: Pedagogical-
Based Design and Development. Fifth International Conference on 
e-Learning for Knowledge-Based Society. Bangkok, Thailand.

Monthienvichienchai, R., & Melis E. (2006). Implementing courseware to support 
learning through real-world erroneous examples: Students’ perception 
of tertiary courseware and obstacle to implementing effective delivery 
through VLE. The Electronic Journal of e-Learning. 4(1), 49-58.

Muega, M.A.G. (2006). Language of values/moral education: How meaningful is 
it? Education Quarterly. 64, 18-37. 

Muega, M.A.G. (2008). Values and Moral Education: Aims, Content and Pedagogy. 
Unitas. 81(1), 181-200.

Muega, M.A.G. (January 20, 2012). Personal Interview.

Papalia, Dianne E., Olds, Sally Wendkos, & Ruth Duskin Feldman (2010). Human 
Development (11th ed.). McGraw Hill.

Philippine Health Research Ethics Board (2017). Training Handbook. Ateneo De 
Manila University.

Quisumbing, Lourdes R. (Oct. 3-8, 1994). A Study of the Philippine Values 
Education Programme (1986-1993). International Conference on 
Education. International Conference Center of Geneva. Printed Material.

Rapp, D., & Slattery, P. (2003). Ethics and the Foundations of Education: Teaching 
Convictions in a Postmodern World. Stephen D. Dragin.



[19][19]EDUCATION REVIEW 2024  |  Volume XIII  |  Issue 1EDUCATION REVIEW 2024  |  Volume XIII  |  Issue 1
© 2024  |  ISSN 2546-0730 (Online)  |  ISSN 1908-8701 (Print)© 2024  |  ISSN 2546-0730 (Online)  |  ISSN 1908-8701 (Print)

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

Roblyer, M.D. (2006). Integrating Educational Technology into Teaching (4th ed.). 
Pearson, Merrill, & Prentice Hall.

Siegel, S., & Castellan, N.J. Jr. (1988). Nonparametric Statistics for the Behavioral 
Sciences. McGraw-Hill Book Company.

Spiecker, B., & Straughan, R. (Ed.) (1990). Philosophical Issues in Moral Education 
and Development. Open University Press.

Straughan, R. (1982). Can We Teach Children to Be Good? George Allen & Unwin.

Teng, X., Tront, J. G., Muramatsu, B., & Agogino, A. (Oct. 2005). Best Practices 
in the Design, Development, and Use of Courseware in Engineering 
Development. 35th ASEE/IEEE Frontiers in Education Conference, 
Indianapolis.

Thornberg, R., & Oğuz, E. (2013). Teachers’ views on values education: a qualitative 
study in Sweden and Turkey. International Journal of Educational 
Research. 59(1), 49-56. http://dx.doi.org/10.1016/j.ijer.2013.03.005

White, M.A., & Duker, J. (n.d.). Education: A Conceptual and Empirical Approach. 
Holt, Rinehart, & Winston.

Wilson, A.T. (2017). Avoiding the conflation of moral and intellectual virtues. Ethical 
Theory and Moral Practice. 20, 1037–1050. 

	 https://doi.org/10.1007/s10677-017-9843-9

Wringe, C. (2006). Moral Education: Beyond the Teaching of Right and Wrong. 
Springer.

Zeidler, D.L., & Keefer, M. (2003). The role of moral reasoning and the status 
of socioscientific issues in Science education. In Zeidler, D. (Ed.). The 
Role of Moral Reasoning on Scientific Issues and Discourse in Science 
Education. Kluwer Academic Publishers.



[20][20] Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

ABOUT THE AUTHORS

Dr. Rose Nonette C. Capadosa, the primary and corresponding author of the 
article, is a licensed professional educator and currently a Senior Lecturer of 
problem-based ethics grounded public policy, administration and governance 
courses in the masters and undergraduate degree programs of the University 
of the Philippines National College of Public Administration and Governance 
(UP NCPAG) and the UP Open University Master of Public Management (MPM) 
program. As a tenured Senior Policy Researcher at the UP NCPAG policy think-
tank, the Center for Policy and Executive Development (CPED), Dr. Capadosa is 
the current head of CPED’s Executive Development Group (EDG) and functions as 
Deputy Program Director for CPED’s Executive Certificate Programs (ECPs) under 
CPED’s capacity building programs on policy development, decision making 
and advocacy, legislation, regulatory management, and project development 
for technical, mid-level and senior level officials of the government agencies, 
non-government organizations, and non-government agencies. Dr. Capadosa is 
most recently involved in the collaborative initiatives of the UP NCPAG CPED, 
the Global Forum on Cyber Expertise (GFCE) and the House of Representatives 
(HRep) concerning the revision of the draft Bill on the Philippine Cybersecurity 
Act on the protection of Critical Information Infrastructure against cybersecurity 
threats and incidents. She is currently completing her USAID Project RESPOND-
commissioned study that hopes to strengthen the country’s 2008 RA 9510 or 
the “Credit Information System Act” (CISA) unbundling recognized conflicted 
elements of the CISA framework under the USAID RESPOND Public Enterprise 
Reform Agenda Series publication. Dr. Capadosa was also part of the team 
from the UP NCPAG that wrote the draft Philippine Higher Education Public 
Administration, Management and Governance Education (PAMG) Roadmap 2023-
2028. Aside from being part of the UP NCPAG Team reviewing the Department of 
Budget and Management (DBM) curriculum on the Public Financial Management 
Competency Program (PFMCP), she is currently a member of the UP NCPAG 
Quality Assurance and Curriculum Review Committee on the UP NCPAG Master 
of Public Administration Program. Before her stint at the UP NCPAG, Dr. Capadosa 
was also member of committees on curriculum for the pioneering ethics-
grounded Ateneo Senior High School research curriculum and the FEU Diliman 
senior high school general curriculum in 2016. She regularly lectures for the ethics 
and governance module of each ECP. Since 2023 up to the present, she is also 
a Board Officer (Internal Auditor) of the UP Public Administration Research and 
Extension Services Foundation, Inc. (UPPAF). Dr. Capadosa earned her Bachelor 
of Science degree in Business Administration and her graduate degrees in Master 
of Public Administration (Public Policy and Program Administration) and Master 



[21][21]EDUCATION REVIEW 2024  |  Volume XIII  |  Issue 1EDUCATION REVIEW 2024  |  Volume XIII  |  Issue 1
© 2024  |  ISSN 2546-0730 (Online)  |  ISSN 1908-8701 (Print)© 2024  |  ISSN 2546-0730 (Online)  |  ISSN 1908-8701 (Print)

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

of Arts in Education (Educational Technology) and Ph.D. in Education (Educational 
History and Philosophy) from the UP Diliman. She is a lifetime member of two 
prestigious international honor societies, the Honor Society of Phi Kappa Phi and 
the Pi Gamma Mu International Honor Society in Social Science. Values and ethics 
education, ethics and governance, comparative global education policies, public 
enterprise reform, technology and assessments are some of Dr. Capadosa’s 
research agenda and subject specializations.

Dr. Michael Arthus G. Muega is a History and Philosophy and Values Education 
professor at the University of the Philippines College of Education. He holds 
doctoral degrees in Educational History and Philosophy of Education and in 
Special Education, a master’s degree in Philosophy, and a bachelor’s degree 
in Communication major in Journalism. He led the crafting of the BSEd Values 
Education program of the University of the Philippines, Diliman. His recent co-
authored international book chapter publications are “The Role of Philosophy in 
Democratic Education,” “Integrating Dialogic Inquiry in Philippine Textbooks and 
Lesson Plans: A Proposal,” and “Indigenous Peoples in the Philippines Through 
the Lens of CRT: An Imperative for Inclusive Education.” He was a course director 
and designer for the Law Educators Certification Program (LECP) of the National 
Legal Education Advancement Program (LEAP of the University of the Philippines 
Law Complex. He was also a consultant on implementing the Transnational Higher 
Education Law in the Philippines.

Maricris B. Acido-Muega, PHD is professor of history and philosophy of education 
and of values education, at the University of the Philippines College of Education. 
She holds degrees in Educational History & Philosophy (2004), MA Philosophy 
(1998), BA Philosophy (1994), all from the University of the Philippines Diliman. 
She also earned a certificate in Ethics Teaching from the LICET, Chennai India, 
under the UNESCO Bangkok (2015), and a certificate in Philosophy for Children 
facilitation from the Institute for the Advancement of Philosophy for Children in 
Montclair State University, USA (July-August 2022). She was a Fulbright Senior 
Lecturing & Research Fellow at the School of Education, Indiana University 
Southeast, USA (2008), was part of the UNESCO Youth & Sustainable Futures 
(2015), and is a member of the Pi Lambda Theta International Honor Society 
(Philippines Chapter) and the Pi Kappa Phi Honor Society. She also currently serves 
as member of the Office for Student Ethics (then Student Disciplinary Tribunal), 
under the Office of the Vice Chancellor for Student Affairs in the University of the 
Philippines Diliman and is president and executive director of the Philosophy of 
Education and Values Education Society, Inc. (PAVESOC, Inc.). She has extensive 
experience in capacity building and research in education and has actively 
pursued collaborative work on the ground with various stakeholders and schools 



[22][22] Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.Capadosa, Rose Nonette C., Muega, Michael Arthus G., Acido-Muega, Maricris B.

Moral reasoning courseware for problem-solv ing in Values Educat ion: Moral  reasoning courseware for problem-solv ing in Values Educat ion: 
Grade 8 students’  performancesGrade 8 students’  performances

across the country and overseas. She was lecturer for the AFP’s Command and 
General Staff (CGS) course in 2023 and 2024 and for the Philippine Marines 
professional development course in 2004. She is part of the team that finalized and 
completed the MATATAG K to 10 GMRC and Values Education curriculum, which 
was launched in August 2023 and is now being piloted in various schools in the 
country. Her most recent publications are the following: “The Role of Philosophy in 
Democratic Education” and “Integrating Dialogic Inquiry in Philippine Textbooks 
and Lesson Plans,” both published as refereed chapters in the book, Cultivating 
Reasonableness in Education: Community of Philosophical Inquiry, published 
by Springer in September 2023; and a chapter on “Indigenous Peoples in the 
Philippines Through the Lens of Critical Race Theory (CRT): An Imperative for 
Organic Education,” published by Emerald Books, U.S.A. in January 2024. She is 
also the editor of the Leaning Modules of the NCAA book on the “School of Living 
Tradition: The ATI of Guimaras” and “School of Living Tradition: Capiz.” She has 
also trained the personnel of the House of Representatives in July 2023 for their 
student internship program. Dr. Acido-Muega has been doing education research, 
trainings on the ground for capacity building in education, and advocacy work for 
values education toward transformative nation building in the country.


